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INTRODUCTION 
Project-based learning is an approach that needs and requires a natural learning environment 
based on the actual context in the field. It is a classroom learning process that focuses on core 
subjects and allows teachers to implement customized learning, particularly in the Merdeka 
Curriculum. The PJBL model is one of the relevant learning methods for implementing this 
Merdeka Curriculum (Baharullah et al., 2022). The success of PJBL learning models 
implemented in the Merdeka curriculum increases students' motivation, active collaboration 
with their classmates, and independent learning, improves students' creativity, high academic 
performance, and ability in problem-solving, and creates authentic learning circumstances 
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(Amalina et al., 2023). In addition, PJBL is a teaching technique based on learning activities 
and real-world assignments that challenge students to tackle in groups. The PJBL method 
focuses on promoting effective learning by allowing collaborative group work to answer 
questions, solve problems, and tackle challenges while also giving students more freedom in 
choosing topics, resources, and responsibilities among group members, the way to design and 
display the final product (Shaban Aldabbus, 2018). Furthermore, PJBL improves learners' 
metacognitive skills, allowing them to formulate helpful strategies and evaluate their 
solutions to challenges (Hafeez, 2022). As a result, in language learning and teaching, PJBL in 
the Merdeka Curriculum has been more effective than the traditional model. 

However, the implementation of the project-based learning method has some 
challenges. Sartika et al. (2022) Discovered that most teachers, even experienced ones, would 
find challenges and obstacles when integrating PJBL. PJBL requires much time to solve 
complex problems. Most teachers reported that facilitating PJBL was difficult (Aksela & 
Haatainen, 2018). To support the statement, Safitri and Kusumaningtyas (2023) Argued that 
the PJBL approach takes a long time to complete the project. Furthermore, students who lack 
group work abilities may have difficulties working collaboratively. During project activities, 
students face challenges and problems such as uneven participation of group members, 
dominance from some members, and an information-searching technique that must be 
directed and results in the growth of knowledge (Sagita et al., 2023). Furthermore, teachers 
need more readily access modules or information to learn about PJBL. Also, implementing 
PJBL has challenges and potential approaches to establishing a project-based curriculum, 
managing classroom interactions, fostering student inquiry, and assessing student learning 
(Condliffe et al., 2017).  

Several studies have examined the implementation of project-based learning (PJBL) 
models, highlighting various challenges across educational levels and online classrooms. 
Teachers encounter difficulties with PJBL in primary schools (Cintang et al., 2018; Fitriyani et 
al., 2023; Shaban Aldabbus, 2018), and English teachers face barriers in senior high schools 
(Habók & Nagy, 2016; Marx et al., 1997; Sartika et al., 2022; Tiwow et al., 2023; Winarno, 
2023). Higher education institutions also identify new challenges with PJBL (Farikah et al., 
2022; Nurkhamidah, 2023; Spalek, 2014), and online classes present additional problems 
(Ching & Hsu, 2013; Kim, 2021; Koh et al., 2010). Despite the Challenges, Research emphasizes 
the positive impacts of project-based learning (PJBL), particularly in education, by promoting 
essential 21st-century skills such as cognitive development, academic achievement, 
collaboration, technological proficiency, problem-solving, and scientific processes like 
research, presentation, and reflection (Mihić & Završki, 2017; Markula & Aksela, 2022; Pasi et 
al., 2019). 

This study focuses on English transformational teachers' challenges in implementing 
project-based learning (PJBL) within the Merdeka Curriculum framework. The previous 
studies discuss project-based learning at the educational level and online learning challenges; 
this research explicitly targets transformational teachers within an innovative curriculum. 
These teachers are expected to be independent, proficient, collaborative, and capable across 
disciplines. The study is limited to middle and upper levels of education where PJBL is 
implemented under the Merdeka Curriculum, recognizing that not all teachers are 
transformational or use PJBL, and not all schools adopt this curriculum. The researcher aims 
to investigate the challenges encountered by English transformational teachers in the 
merdeka curriculum. 
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LITERATURE REVIEW 

Project Based Learning 
Project-based learning is a learning approach that evolved from pre-existing educational 
concepts. Project-based learning (PJBL) has roots in early educational concepts, notably 
encouraged by John Dewey in the early 20th century. Dewey's "Learning by Doing" philosophy 
emphasized hands-on experiences with real-world problems, integrating constructivist 
learning theory by placing students' real-life experiences at the core of learning activities 
(Winarno, 2023; Habók & Nagy, 2016). PJBL is an innovative, student-centered learning 
paradigm that positions teachers as motivators and facilitators. It encourages autonomous 
student learning, fostering investigation into real-world issues and challenges, thereby 
enhancing understanding and knowledge retention compared to traditional textbook-based 
learning (Shofiyuddin et al., 2023; Yuliansyah & Ayu, 2021). Students engage in scenario-
based problem-solving, culminating their learning with project presentations (Baysura et al., 
2016). In essence, PJBL is a student-centred educational strategy that enables students to 
explore, evaluate, and create knowledge through project-based activities supported by 
teachers (Tesalonika et al., 2022). 

Merdeka Curriculum 
One learning model that can be applied in the independent curriculum (Merdeka Curriculum) 
is Project Based Learning. The Minister of Education and Culture launched a new curriculum 
concept, the Merdeka curriculum, with the idea of independence for education in Indonesia 
to determine the best way or method to use during the learning process (Afida et al., 2021). 
The Merdeka curriculum is implemented autonomously with three options: 1) Independent 
Learning, 2) Independent Change, and 3) Independent Share (Andari, 2022). Implementing 
the Merdeka Curriculum is tailored to the readiness of teachers and education professionals 
(Arifa, 2022). The curriculum serves as a tool for achieving educational goals and a guide for 
teachers in teaching (Febrina & Syafril, 2022). It strives to give a more holistic and inclusive 
approach to education that emphasizes character, creativity, critical thinking abilities, and 
academic knowledge. The Merdeka Curriculum is intended to be more adaptive and flexible 
to the requirements of individual students, with a stronger emphasis on student-centered 
learning and the use of technology (Muhammad et al., 2023). 

Transformational Teacher 
The Merdeka curriculum focuses not only on how students learn but also on teachers. 
Teachers are those in charge of teaching in an educational unit; hence, they must hold formal 
qualifications. The official qualification is intended since the instructor is responsible for his 
students' attitudes and morals and for transferring knowledge. As a result, it is critical to 
improve educators' quality continually. One of these is the existence of a mover-teacher 
program. The Transformational Teacher program continuously develops teacher 
professionalism through training and collective activities. The Transformational Teacher 
program focuses on creating learning leadership and teacher independence in developing 
their professional careers (Kemendikbud, 2022). Thus, through the Transformational Teacher 
program, teachers must be equipped with various training and workshops to improve the 
quality of Indonesian teachers (Madhakomala et al., 2022). 
 
METHODOLOGY  
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The research methodology used in this research was descriptive qualitative research. This 
descriptive qualitative research was described and undertaken with an assumed background 
to clarify the happenings. According to Creswell (2014), qualitative research is a process of 
knowing that draws on various methodological traditions of inquiry to investigate a social or 
human problem. This study employed a case study approach, focusing on two English 
Transformational Teachers at Garut School who implemented PJBL following the Merdeka 
Curriculum rules. The participants represented middle and upper-level classes. 

The instrument was conducted through semi-structured interviews, following 
Creswell's (2009) guidelines, which involved open-ended questions to elicit participants' ideas 
and opinions. The interview consisted of 23 questions covering ten aspects related to the 
challenges of implementing PJBL. Unplanned questions could also arise during the interviews, 
providing in-depth data. The interview data were analysed using Marx et al.'s (1997) theory 
of PJBL challenges, which includes time management, classroom management, control and 
supporting student learning, facilitating learning, technology utilization, and student 
evaluation. The data analysis process involved data reduction, data display, and conclusion 
drawing/verification, as described by Miles et al. (2014). 

FINDINGS 

The finding shows the challenges two English Transformational teachers encountered in 
implementing project-based learning in the Merdeka curriculum. T1 indicated Teacher 1, and 
T2 indicated Teacher 2. 

Challenges in Time Management 

Based on the findings, Teacher T2 acknowledged challenges in managing and optimizing time 
during project-based learning (PJBL) implementation. The teacher frequently encountered 
situations that disrupted the planned schedule in the module, necessitating constant time re-
management. This difficulty synchronizing and reorganizing time led to PJBL taking longer 
than anticipated. Additionally, time constraints posed challenges in monitoring the 
development of each student's competence. 

"[Yes, in its implementation in fact, in the field sometimes there is something that 
happens and we are constrained, meaning that what we plan may not happen or be 
carried out as planned because of the situation and condition factors, meaning that 
the obstacles faced in terms of optimising time are sometimes not achieved due to 
different situations in the field]" (T2.2) 

"[Yes, it is difficult to see the development of each student's competence because we 
have limited time]" (T2.10) 

In contrast to Teacher 2 (T2), Teacher 1 (T1) does not experience challenges in managing time 
for implementing Project-based Learning (PJBL). T1 offers solutions by adjusting modules 
based on the theme's difficulty. The planning time is shorter for easy themes, while complex 
themes require longer planning. If PJBL cannot be completed in class due to other constraints, 
T1 allows students to work on projects at home, documenting their work through video. The 
key to minimizing difficulties lies in the teacher's preparation and readiness to provide 
solutions, ensuring the continuity of PJBL implementation. The English Transformational 
Teacher conveyed this during interviews. 
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"[yes does like something like that, but I don't have difficulties in time because I like 
to make it first, when we make a teaching module we make a plan for this activity for 
how many hours of this lesson, depending also, for example, if the theme is difficult 
or easy, if it is easy, 2 hours of lesson is enough if it is difficult like a procedure, 
procedure, students make a project, maybe it can be 2 meetings depending on what 
the teacher describes the child as, preparing when making the lesson plan.]" (T1.4) 

The findings indicate that English Transformational teachers face challenges 
controlling, supporting, recognizing, monitoring, and scaffolding students' activities during 
Project-based Learning (PJBL). Teacher 1 (T1) specifically struggles with monitoring and 
supporting less active children within diverse groups, where each child has varying abilities 
and characteristics. Despite initial project explanations and role assignments, some children 
still encounter difficulties, requiring additional teacher and peer support. This diversity 
complicates the teacher's ability to effectively monitor and control group activities, hindering 
the assessment of individual child development. 

"[The difficulty is like this, a difficulty like this is that children who are less active still 
have to be monitored or there is special monitoring sometimes even though each child 
has his role, his friend still has to be helped by his friend, his friend helps and his 
teacher controls and sees his development]" (T1.12) 

T1 encountered challenges when assisting students with group work outside of class 
hours, needing to align her schedule with the student's availability. This coordination posed 
difficulties in effectively supporting the students' group work process. 

"[Providing assistance with the group work process outside of class hours may be 
difficult because the children return home in the afternoon so the children are most 
continued in the next meeting, because it has been arranged, for example oh this will 
not be done in one meeting, it will be continued in the next meeting so it is still done 
at school]" (T1.19) 

Both T1 and T2 faced challenges supervising and assisting student group work due to 
the diverse characteristics and abilities of students. The limitations of having only one teacher 
to oversee a large number of students exacerbated these difficulties, making it challenging to 
provide personalized supervision, understand individual student traits, and facilitate an 
effective feedback process. 

"[Well in essence teachers are required to know the character of students but it also 
depends on if in a public school the obstacle is that because there are too many 
students it may be difficult to recognise and supervise each student individually but if 
at the elementary level it might be possible because there are few students if in junior 
high school maybe the homeroom teacher can but if the static teacher sure will have 
difficulty in understanding the character of each student]" (T2.7) 

In line with T1, T2 faces challenges when assisting students outside of lesson hours, 
requiring synchronization of their schedule with students' activities. This adds complexity to 
the teacher's role in supporting student learning effectively. 
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"[Yes, if we assist in group work outside of class hours, there must be obstacles 
because we have to synchronize our time with theirs, seeing that there are a lot of our 
agendas or their agendas, such as extracurricular activities and other organizational 
activities, tutoring, and the like so that it will be difficult in terms of time conditioning]" 
(T2.16). 

Challenges in Facilitating Learning from School 

The findings from interviews with English transformational teachers indicate that they face 
challenges due to inadequate learning facilities in schools. Teacher T1 reported difficulties 
when necessary project-based learning facilities were unavailable, forcing students to 
complete work at home. As a result, the optimal implementation of project-based learning 
(PJBL) was hindered. 

"[Maybe the difficulty is when using equipment that is not available at school, for 
example when making something and the facilities are not available at school, so it 
requires work at home which makes it difficult like that but now it is anticipated with 
videos, so children must video the work so that they can control and supervise their 
performance when working at home]" (T1. 30). 

Teacher T2, similar to T1, faced challenges due to inadequate facilities essential for 
implementing project-based learning (PJBL). This included a lack of basic amenities like 
electricity, internet access, and multimedia resources in classrooms. These deficiencies 
hindered the effective execution of PJBL, impacting the learning environment and student 
outcomes.  

"[Yes, of course, there are many problems regarding facility support. Firstly, the 
completeness of the facilities in the class needs to be improved in terms of network 
electricity, and multimedia; these are still limited in each class]" (T2.13) 

 
DISCUSSION 
Challenges in managing time 
The study identified time management as a significant challenge for English Transformational 
Teachers when implementing Project-based Learning (PJBL). PJBL often took longer than 
planned, making it difficult for teachers to monitor students' competency development. This 
aligns with Habók & Nagy (2016), who noted that PJBL is time-consuming and requires 
detailed planning. Similarly, Marx et al. (1997) and Winarno (2023) highlighted that projects 
usually exceed the expected timeframe, limiting the opportunity for groups to share their 
work with the class. Sagita, Rahmat, Priyandoko, and Sriyati (2023) found that extended 
project management time without a defined plan led to delays. However, the Merdeka 
Curriculum allocates particular time for flexible project activities, which can be adjusted based 
on conditions and teacher availability. Project learning activities were planned from the 
beginning of the school year, resulting in a more structured and organized implementation. 
 
Challenges in supporting and controlling student learning 
The study found that English Transformational Teachers struggled to support, control, 
recognise, and monitor project progress due to being the sole monitor in the class. This aligns 
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with Shaban Aldabbus (2018), who noted teachers' difficulties in monitoring and scaffolding 
students' activities, often giving too much freedom or insufficient modeling. Marx et al. (1997) 
also highlighted teachers' need to control information flow while fostering student 
knowledge construction. Winarmo (2023) reported similar obstacles in applying PJBL, 
including classroom control and student monitoring challenges.  Despite these challenges, 
teachers were pleased with the outcomes, observing that PJBL prepared students to be more 
self-sufficient, responsible, creative, and collaborative. Studies by Farikah et al. (2022), Pasi 
et al. (2019), Mihić & Završki (2017), and Tiwow et al. (2023) support this positive impact. 
Teachers believed that with more experience, they could better address PJBL challenges. 
Overall, PJBL created a cooperative classroom atmosphere that encouraged student 
participation in language learning. 
 
Challenges in facilitating from school 
The study revealed that teachers faced challenges facilitating PJBL due to inadequate school 
resources like electricity, internet, and multimedia support. This finding aligns with Cintang 
et al. (2018), which noted that even professional teachers face obstacles integrating PJBL, 
mainly due to insufficient financial support. Implementing PJBL requires tools and materials, 
but these costs can be managed using classroom cash or school finances, and materials can 
be adjusted based on available resources. Similarly, Shaban Aldabbus (2018) found that many 
schools in Bahrain needed more infrastructure to implement PJBL due to financial constraints. 
Despite these challenges, competent teachers found ways to continue PJBL. The study 
concludes with suggestions and recommendations to assist teachers, schools, and decision-
makers implement PJBL effectively. 

The study found that English Transformational teachers did not face challenges in 
classroom management, technology utilization, and student evaluation, owing to their 
training and experience. The Transformational teacher program, which includes quality PJBL 
training, workshops, and webinars, significantly improved their ability to implement Project-
based Learning (PJBL); this aligns with the findings by Madhakomala et al. (2022) and 
Tesalonika et al. (2022). Training modules and workshops in the Merdeka curriculum 
enhanced teachers' pedagogical competencies, including project-based learning materials 
and tools like Google Workspace. As Mujiburrahman et al. (2022) noted, national webinars 
helped teachers understand and implement PJBL models tailored to their students' needs. 
Additionally, teacher collaboration facilitated the exchange of ideas and best practices, 
enhancing teaching effectiveness. This finding is supported by Sijabat et al. (2022), who 
emphasized that active discussion and collaboration between teachers and stakeholders can 
improve the quality implementation of PJBL teaching. 

 
CONCLUSION 
This study demonstrates that despite teachers undergoing training as English 
Transformational teachers, they still encounter challenges when implementing Project-based 
learning. The research investigates the difficulties faced by English Transformational teachers 
in integrating project-based learning (PJBL) into a liberated curriculum. These teachers 
encounter several challenges. Firstly, time management is a significant issue due to 
unexpected situations and conditions in the field that disrupt the teacher's planned schedule, 
necessitating adjustments to lesson planning. Secondly, there is a challenge in supporting and 
supervising student learning, particularly during group work outside of class hours, making it 
difficult for teachers to provide assistance, supervision, and individual recognition within the 



English Education and Applied Linguistics (EEAL) Journal 
Vol. 7 No.2, 2024 

 

75  
 

group. Thirdly, there is difficulty in facilitating from the school's end due to inadequate 
facilities such as internet, multimedia, or other equipment in the classroom, prompting 
teachers to devise alternative solutions to ensure the implementation of Project-based 
learning. 

However, the study found no issues with classroom management, technology use, and 
student evaluation, attributing it to the training provided by the Transformational teacher 
program, which equips teachers with necessary skills and knowledge. The study does 
acknowledge limitations such as sample size and geographical constraints. It emphasizes that 
each educational context presents unique challenges in implementing PJBL, including 
resource availability, administrative support, and teacher capabilities.  The study suggests 
that future research should address these limitations by including larger and more diverse 
samples, as well as exploring additional dimensions of PJBL integration. This approach would 
help in developing effective strategies and training programs to better support teachers, 
ultimately creating a more dynamic, student-centered learning environment. 

 
REFERENCES 
 
Afida, I., Diana, E. , & Agus Puspita, D. M. (2021). Merdeka Belajar dan Pendidikan Kritis Paulo 

Friere dalam Pembelajaran Pendidikan Agama Islam. FALASIFA: Jurnal Studi Keislaman, 
12(02), 45–61. 

Aksela, M., & Haatainen, O. (2018). Project-Based Learning (PBL) in Practice: Active Teachers’ 
Views of Its’ Advantages and Challenges. Integrated Education for the Real World: 5th 
International STEM in Education Conference Post-Conference Proceedings, 9–16. 
http://hdl.handle.net/10138/304045 

Amalina, A., Lestari, Y. B., & Yusra, K. (2023). International Journal of Multicultural and 
Multireligious Understanding Teachers’ Perception Towards Project-Based Learning in 
Teaching English to Young Learners: A Case in Mandalika Intercultural School. 10, 101–
107. https://doi.org/10.18415/ijmmu.v10i7.4783 

Andari, E. (2022). Implementasi Kurikulum Merdeka Belajar Menggunakan Learning 
Management System (LMS). Allimna: Jurnal Pendidikan Profesi Guru, 1(2), 65–79. 
https://doi.org/10.30762/allimna.v1i2.694 

Arifa, F. nurul. (2022). IMPLEMENTASI KURIKULUM MERDEKA DAN TANTANGANNYA. 

Baharullah, Satriani, S., Arriah, F., & Hidayah, A. (2022). IMPLEMENTATION OF THE MERDEKA 
BELAJAR CURRICULUM THROUGH THE APPLICATION OF PROJECT-BASED LEARNING 
MODELS TO IMPROVE STUDENT LEARNING OUTCOMES IN MATHEMATICS LEARNING. 
MaPan, 10(2), 334–347. https://doi.org/10.24252/mapan.2022v10n2a6 

Baysura, O. D., Altun, S., & Yucel-Toy, B. (2016). Öğretmen adaylarının proje tabanlı 
Öğrenmeye İlişkin algıları. Egitim Arastirmalari - Eurasian Journal of Educational 
Research, 62, 15–36. https://doi.org/10.14689/ejer.2016.62.3 

Ching, Y. H., & Hsu, Y. C. (2013). Peer feedback to facilitate project-based learning in an online 
environment. International Review of Research in Open and Distance Learning, 14(5), 
258–276. https://doi.org/10.19173/irrodl.v14i5.1524 



English Education and Applied Linguistics (EEAL) Journal 
Vol. 7 No.2, 2024 

 

76  
 

Cintang, N., Setyowati, D. L., & Handayani, S. S. D. (2018). The Obstacles and Strategy of 
Project Based Learning Implementation in Elementary School. Journal of Education and 
Learning (EduLearn), 12(1), 7–15. https://doi.org/10.11591/edulearn.v12i1.7045 

Condliffe, B., Quint, J., Visher, M. G., Bangser, M. R., Drohojowska, S., Saco, L., & Nelson, E. 
(2017). Project-based Learning: A Literature Review. Mdrc: Building Knowledge to 
Improve Social Policy, P-12 Education, 2. www.mdrc.org. 

Creswell. J.W. (2009). Editorial: Mapping the Field of Mixed Methods Research. Journal of 
mixed methods research, 3, 95–108. 

 Creswell. J.W. (2014). Research Design: Qualitative, Quantitative, and Mixed Methods 
Approaches (4th ed). Thousand Oaks, CA: SAGE. 

Farikah, F., Mulyani, M., Astuty, A., & Cahyaningrum, A. (2022). Learning Case and Project-
based Model Methods: Challenges and Opportunities. DWIJA CENDEKIA: Jurnal Riset 
Pedagogik, 6(3), 492. https://doi.org/10.20961/jdc.v6i3.68120 

Febrina, D. F., & Syafril, E. P. E. (2022). Implementasi Kurikulum Berbasis Industri melalui 
Pendekatan Pembelajaran Sistem Blok pada Mata Pelajaran PPKn di SMK Ma’arif Salam. 
Proceedings Series on Social Sciences & Humanities, 3, 650–656. 
https://doi.org/10.30595/pssh.v3i.361 

Fitriyani, F., Sunaryati, T., & Surya, V. M. K. (2023). Implementation Of Project-Based Learning 
Oriented to The Merdeka Learning Curriculum In The Form Of A Pancasila Student Profile 
With Global Diversity. Buana Pendidikan Jurnal Fakultas Keguruan Dan Ilmu Pendidikan, 
19(1), 115–124. https://doi.org/10.36456/bp.vol19.no1.a6832 

Habók, A., & Nagy, J. (2016). In-service teachers’ perceptions of project-based learning. 
SpringerPlus, 5(1), 1–14. https://doi.org/10.1186/s40064-016-1725-4 

Hafeez, M. (2022). Challenges and research gap in project-based learning – A review. 
International Journal of New Trends in Social Sciences, 6(1), 01–14. 
https://doi.org/10.18844/ijss.v6i1.5633 

Kemendikbud. (2022). BUKU SAKU MERDEKA BELAJAR (D. K. PERTIWI & R. MAULANA, Eds.). 

Kim, Y. (2021). The Problem/Project-Based Learning (PBL/PjBL) at Online Classes. 
International Journal of Advanced Culture Technology, 9(1), 162–167. 
https://doi.org/10.17703/IJACT.2021.9.1.162 

Koh, J. H. L., Herring, S. C., & Hew, K. F. (2010). Project-based learning and student knowledge 
construction during asynchronous online discussion. Internet and Higher Education, 
13(4), 284–291. https://doi.org/10.1016/j.iheduc.2010.09.003 

Madhakomala, Aisyah, L., Rizqiqa, F. N. R., Putri, F. D., & Nulhaq, S. (2022a). Kurikulum 
Merdeka dalam Perspektif Pemikiran Pendidikan Paulo Freire. At- Ta’lim: Jurnal 
Pendidikan, 8(2), 162–172. https://doi.org/10.55210/attalim.v8i2.819 

Manao, M. M., Parulian Sijabat, O., Situmorang, A. R., Hutauruk, A., & Panjaitan, S. (2022). 
MENGATUR KUALITAS GURU MELALUI PROGRAM GURU PENGGERAK. Maret 2022-
Journal of Educational Learning and Innovation, 2(1), 130. 
https://doi.org/10.46229/elia.v2i1 



English Education and Applied Linguistics (EEAL) Journal 
Vol. 7 No.2, 2024 

 

77  
 

Markula, A., & Aksela, M. (2022). The key characteristics of project-based learning: how 
teachers implement projects in K-12 science education. Disciplinary and Interdisciplinary 
Science Education Research, 4(1). https://doi.org/10.1186/s43031-021-00042-x 

Marx, R. W., Blumenfeld, P. C., Krajcik, J. S., & Soloway, E. (1997). Enacting Project-Based 
Science. 97(4). 

Mihić, M., & Završki, I. (2017). Professors’ and students’ perceptions of the advantages and 
disadvantages of project-based learning. International Journal of Engineering Education, 
33(6), 1737–1750. 

Muhammad, Zidan, R., Zidan, M. R., & Qamariah, Z. (2023). A Literature Study on The 
Implementation of Merdeka Curriculum. Jurnal Riset Rumpun Ilmu Bahasa (JURRIBAH), 
2(2). https://doi.org/10.55606/jurribah.v2i2.1576 

Mulyasa, H. E. (2021). Menjadi Guru Penggerak Merdeka belajar. Bumi Aksara. 

Nurkhamidah, N. (2023). Investigating The Lecturers’ Challenges In Implementing Project-
Based Learning In Writing Class. Sustainable Jurnal Kajian Mutu Pendidikan, 6(1), 1–10. 
https://doi.org/10.32923/kjmp.v6i1.3083 

Pasi, B. N., Shinde, V. V, & Chavan, M. R. (2019). Teacher’s perception towards their role in 
Course Level Project-Based Learning environment. In Journal of Engineering Education 
Transformations, Special Issue (Issue 1). 

Safitri, I., & Kusumaningtyas, E. D. (2023). English Teachers’ Perception on the Implementation 
of Merdeka Curriculum at Private Vocational High School. 60–73. 

Sagita, S., Rahmat, A., Priyandoko, D., & Sriyati, S. (2023). Sustainability of Project-Based 
Learning: Challenge and Obstacles from Students Perception Point of View. Jurnal 
Penelitian Pendidikan IPA, 9(2), 810–816. https://doi.org/10.29303/jppipa.v9i2.3044 

Sartika, U. D., Syafryadin, S., & Azwandi, A. (2022a). English Teachers’ Perception of 
Implementing Project-Based Learning in Secondary Schools. ENGLISH FRANCA: Academic 
Journal of English Language and Education, 6(2), 477. 
https://doi.org/10.29240/ef.v6i2.5452 

Shaban Aldabbus. (2018). Project-based learning: implementation & challenges. International 
Journal of Education, Learning and Development, 6(3), 71–79. www.eajournals.org 

Shofiyuddin, M., Sofiana, N., Andriyani, S., & Mubarok, H. (2023). Students’ Perception 
Toward Merdeka Curriculum Implementation Through Project Based Learning in 
Speaking Class. 10(1). 

Sijabat, O. P., Manao, M. M., Situmorang, A. R., Hutauruk, A., & Panjaitan, S. (2022). 
MENGATUR KUALITAS GURU MELALUI PROGRAM GURU PENGGERAK. Journal of 
Educational Learning and Innovation (ELIa), 2(1), 130–144. 
https://doi.org/10.46229/elia.v2i1.404 

Spalek, S. (2014). Project-based learning. Experiences from the initial stage of implementation 
in a higher education institution. International Journal of Innovation and Learning, 16(1), 
1–11. https://doi.org/10.1504/IJIL.2014.063370 

Tesalonika, A., Dwikurnaningsih, Y., & Ismanto, B. (2022). A Training Module for Project-Based 
Learning with Google Workspace in the Merdeka Curriculum Management. JPI (Jurnal 



English Education and Applied Linguistics (EEAL) Journal 
Vol. 7 No.2, 2024 

 

78  
 

Pendidikan Indonesia), 11(4), 610–617. 
https://doi.org/10.23887/jpiundiksha.v11i4.53879 

Tiwow, G. M., Katuuk, D. A., Lengkong, J. S. J., & ... (2023). Implementation of Blended 
Learning in Project-Based Learning Models in Vocational Schools in North Sulawesi. … 
and Education, 2(3), 2809–8463. http://ijite.jredu.idhttp//ijite.jredu.id 

Wijaya, A., Mustofa, Moh. S., & Husain, F. (2020). Sosialisasi Program Merdeka Belajar dan 
Guru Penggerak Bagi Guru SMPN 2 Kabupaten Maros. Jurnal Puruhita, 2(1), 46–50. 
https://doi.org/10.15294/puruhita.v2i1.42325 

Winarno (2023). Teachers’ Challenges and Students’ Response to Project-Based Learning in 
English Subject. Surakarta English and Literature Journal, 6(1), 108–123. 
https://doi.org/10.52429/selju.v6i1.116 

Yuliansyah, A., & Ayu, M. (2021). THE IMPLEMENTATION OF PROJECT-BASED ASSIGNMENT IN 
ONLINE LEARNING DURING COVID-19. Journal of English Language Teaching and 
Learning, 2(1), 32–38. https://doi.org/10.33365/jeltl.v2i1.851 

 
 
 


