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INTRODUCTION 
The curriculum is a foundation in the world of education. where the content in the curriculum 
contains a guideline for the course of an education. According to Sailor and Alexander (1974), 
curriculum is defined as reflecting volume judgments regarding the nature of education. The 
definition used also influences how the curriculum will be planned. The curriculum is the 
values of justice at the core of education. The term affects the curriculum that will be planned 
and utilized.  

Richards (2001) states that the processes that are used to determine the needs of a 
group of learners, to develop aims or objectives for a program to address those needs to 
determine an appropriate syllabus, course structure, teaching methods, and materials, and 
to carry out an evaluation of the language program that results from these processes. 
Pragholapati (2020) adds that areas of theoretical scope or field of curriculum study include 
curriculum concepts, curriculum determination, curriculum development, curriculum design, 
curriculum implementation, and evaluation. As prospective educators, they should 
understand the content of the curriculum which is the central point for teachers as a guideline 
development. Teachers should seek creative ideas and test the curriculum in their classes. 
This is an important phase in curriculum development efforts. Curriculum is also used as a 
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reference for learning evaluation where the teacher will know the child's development from 
each lesson that students have done.  

Indonesia is currently developing and implementing a curriculum called curriculum 
2013. Curriculum 2013 is expected to be able to complete the shortcomings existing in the 
previous curriculum. Curriculum 2013 emphasizes the development and strengthening of 
attitudes, knowledge, and skills. The example of implementing KTSP (School-based 
curriculum) 2006 and 2013 curriculum stated that the material is prepared to provide 
knowledge to students, but in Curriculum 2013 the material is balanced, including attitude 
competence, hard skills, and soft skills. Furthermore, if in the KTSP 2006 students are required 
to memorize and be told by the teacher it is inversely proportional to curriculum 2013 where 
students do based on observations, questions, and results through the use of various learning 
resources that they find out for themselves. In the KTSP 2006 assessment, students are 
assessed from the results of the midterm and final exams but in curriculum 2013 authentic 
assessment on aspects of attitude, knowledge, and competence skills by portfolio. Numerous 
studies have been conducted related to this topic. Adioska (2020) examines the extent to 
which the 2013 curriculum meets the standard criteria as a good book by testing the 
psychological validity of pedagogical validity as well as the process and content of the material 
contained in the English textbook. According to him, the results of the study did not meet the 
standards of a good book, therefore the author asked the government and teachers to review 
the contents of the textbook. The same research was also conducted by Darma and Aristo 
(2018) who according to them stated that textbooks are an important element for teaching 
and the most important part of the curriculum. However, in their research, it is said that 
material is often found that is not in accordance with the curriculum and research objectives 
that refer to the basic competencies and core competencies of the 2013 curriculum. They 
analyze whether the textbooks used are in accordance with the rules of the 2013 curriculum 
or not. And the results say that is relevant but there are slight shortcomings that the teacher 
must correct before teaching to his students. Arbaati, Halwat, and also Srijono (2015) 
researched the same things about textbooks but with different topics, they evaluated and 
improved the textbooks used in the classroom. Is the book in accordance with the 2013 
curriculum based on the theme and teaching materials, and the results show that not all 
teaching materials and themes recorded in the package are in accordance with the 2013 
curriculum, such as core competencies and basic competencies. The results show 92.3% in 
accordance with the rules of the 2013 curriculum. 

There are several researchers who researched the implementation of the syllabus 
curriculum, including Sofiana, Mubarok, and Yuliastri (2018) whose research aims to 
determine the extent to which the 2013 curriculum is implemented in planning, learning 
processes, and assessments. The results of their research show that it is in accordance with 
the principles of the 2013 curriculum by paying attention to basic competencies, core 
competencies, graduate competency standards, learning activity materials, strategy selection 
and assessment. Supported by the suitability of the 2013 curriculum principles that put 
forward a scientific approach. Then a similar study was also carried out by Adilah, Yufriza, and 
Ginting (2014) with research that aims to analyze the implementation of learning plans made 
by teachers and the learning process based on the 2013 curriculum. by showing its feasibility 
in the class by achieving an observation value of 90.9%.  

Seeing this, it is important to do similar studies with different focuses one of them 
being different sites. More specially, this study will focus on the theory underpinning of 
English curriculum as revealed in syllabi and English textbooks in Vocational High Schools. The 
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study aims to obtain information about the theory underpinning that is contained in the 
English curriculum. 
 
LITERATURE REVIEW 
The curriculum occupies a central role in shaping educational outcomes, serving as a 
framework for learning and development. In Indonesia, the implementation of 2013 
Curriculum signaled a move towards a more holistic and competency-based educational 
paradigm, aimed at addressing perceived limitations in previous curricula. Within this context, 
the instruction of English in Vocational High Schools (VHS) assumes particular importance, as 
it equips students with vital communication skills for navigating a globalized labor market and 
pursuing specific vocational pathways. This emphasis on practical English proficiency is crucial 
for enhancing students' employability and preparing them for the demands of the modern 
workforce. 

The transition from KTSP 2006 to 2013 Curriculum reflects a fundamental shift in 
educational philosophy. While KTSP 2006 focused primarily on knowledge acquisition through 
teacher-centered instruction and rote memorization, 2013 Curriculum promotes student-
centered learning through observation, inquiry, and the utilization of diverse learning 
resources. Furthermore, assessment practices have evolved from reliance on traditional 
examinations to authentic assessments that evaluate students' attitudes, knowledge, and 
skills through portfolio development. This shift underscores a commitment to developing 
well-rounded individuals capable of applying their knowledge in practical contexts. 

Empirical research has consistently highlighted the challenges associated with aligning 
instructional materials, particularly English textbooks, with the principles of 2013 Curriculum. 
Studies by Adioska (2020), Darma and Aristo (2018), and Arbaati, Halwat, and Srijono (2015) 
have revealed discrepancies between textbook content and the curriculum's core 
competencies, emphasizing the need for ongoing evaluation and refinement. These studies 
collectively underscore the critical importance of ensuring that educational resources 
effectively support the goals of 2013 Curriculum, thereby facilitating meaningful learning 
experiences for students. 
 
METHODOLOGY  
This study employs a qualitative document analysis design to investigate the theoretical 
underpinnings and ideological frameworks embedded within the English curriculum. Aligning 
with the methodological principles articulated by Shank (2002) and Creswell (2003), this 
research adopts a naturalistic inquiry approach, enabling the researcher to generate detailed 
and nuanced interpretations of the curriculum's underlying assumptions and values. The 
resulting analysis will present findings in the form of descriptive narratives, facilitating 
comprehensive understanding for the reader. 

The data sources for this research include the local government's English syllabus for 
tenth grade, 2017 revised tenth-grade English textbook published by the Curriculum and 
Books Center, Balitbang, Ministry of Education and Culture, and relevant scholarly literature 
encompassing expert books and journal articles. Following Lincoln and Guba's (1986) 
assertion regarding the primacy of the human instrument in naturalistic inquiry, the 
researcher serves as the primary analytical tool. This involves a rigorous examination of the 
selected documents to identify and interpret the theoretical and ideological constructs 
informing the English curriculum. 
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FINDINGS AND DISCUSSION 
Theory of Teaching 
After analyzing documents such as the syllabus and English textbook, it can be concluded that 
the 13 English subject curriculum uses a genre-based approach. In the syllabus, writing skill 
competencies have been inserted to encourage students to hone their writing skills. Feez & 
Joyce (1998) state that the genre-based approach is a methodology that is designed to 
support language learning as a social process. Referring to K3 and K4 which are core 
competencies of genre-based approach (GBA) knowledge and skills, this is considered to be 
able to help improve students' language skills. One example contained in the English syllabus 
for class x basic competence 3.7 "analyzes social functions, text structures, and linguistic 
elements in simple descriptive texts about people, tourist attractions, and famous historical 
buildings according to the context of their use." The genre-based approach is divided into 2 
cycles, namely the spoken cycle and the written cycle. The spoken cycle aims to develop an 
understanding of speaking and listening skills. The writing cycle aims to develop an 
understanding of reading and writing skills. The following is the application of the genre-
based approach contained in the syllabus and English textbook for class X. GBA is used in both 
syllabus and textbooks.  

This research adopts a pedagogical framework grounded in the Genre-Based 
Approach (GBA), structured around four sequential stages: Building Knowledge of the Field, 
Modelling of Text, Joint Construction of the Text, and Independent Construction of the Text. 
The initial phase, Building Knowledge of the Field, is critical for establishing a contextual 
foundation for subsequent learning. As articulated by Widya (2015), this stage encompasses 
activities designed to enhance students' comprehension through reading and listening 
exercises. Furthermore, it necessitates the introduction of the target language within the 
specific genres of exposition and discussion texts, both orally and in written form. A key 
pedagogical consideration at this juncture is the facilitation of impersonal viewpoints, thereby 
fostering objectivity in students' analytical and communicative skills. The implementation of 
this GBA cycle, as delineated within the syllabus, serves as the analytical framework for the 
present study's data. 

Figure 1. Building Knowledge of the Text from syllabus 

 
 

Refers to table 1 students are expected to be able to pay attention to or read several 
texts and films about depictions of people, tourist attractions, and historical buildings which 
are grouped as descriptive texts which are also known as building knowledge of the field. The 
purpose of this stage is to build knowledge or background knowledge of students about the 
topic they are going to write about or about it. The teacher's way of helping students master 
the topics in the textbook is also the dimension that in the warmer stage, vocabulary builder 
and pronunciation practice are part of building knowledge of the field. Badger and White 



English	Education	and	Applied	Linguistics	(EEAL)	Journal	
Vol.	07	No.	03,	2024	

	

111  
 

(2002) states that teachers to provide the teaching on the linguistic organization of written 
discourse as well as the practicing to move from concepts, thoughts, and ideas to written 
texts. At this stage students will be greatly helped by knowing new vocabulary relevant to the 
topic to be discussed. Students will more easily understand the ongoing discussion, students 
will not be confused about what the teacher is talking about. In table 2 the teacher is 
introducing the context in the form of an interesting game for students. Students are divided 
into groups in one group there are 4 people in it. Then students are asked by the teacher to 
look for words that have the same meaning and then see if there is a difference, if there is a 
part it will be crossed with a red X symbol. Afterwards the third table, teacher is introducing 
the concept of giving new vocabulary so that students understand the context that the 
teacher will suffer by completing the words that are intentionally omitted and students must 
complete the missing words. Then students will remember and know new vocabulary which 
will be discussed by the teacher. 

Figure 2. Building knowledge of the field from English Textbook Chapter IV page 51-52

 

 
Figure 3. Building knowledge of the field from English Textbook Chapter IV page 51-52 

 
 

The second stage is about the modelling of text. Widya (2015) defines MOT as a stage 
in which teachers familiarize students with the genre discussed. Teachers approach students 
with spoken and written exposition and discussion text in the modelling of text syllabus it is 
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also stated that with the guidance and direction of the teacher, students question the 
differences between types of descriptive text in English and in Indonesian. At this stage, the 
teacher provides a text model to explain to students, including its organizational structure 
and linguistic characteristics. The teacher can also demonstrate to students writing text of a 
certain type in front of the class so that students will also know how the teacher writes, 
revises, and edits his writing. Table, 4-6 explains the modelling of text and also mentions an 
example of a text entitled "Tanjung Puting National Park." The teacher asked the students to 
read it carefully, and the students were asked to re-describe what information was found in 
the text. Then, the teacher also gave some questions related to the text above with 5W + 1H 
elements. Students are also given knowledge about parts of the text, what the purpose of 
each paragraph is, and how to determine the main idea in each paragraph. At this stage, 
analysis, and discussion of how and why examples of texts from certain types of texts are 
arranged to express meaning. Through text deconstruction, students can analyze the 
components of the text. in the textbook dimension, grammar review is included in the 
modeling of text because it still discusses the analysis of text structure, patterns, and grammar 
used in descriptive text. 

 
Figure 4. Modeling of Text from English Textbook page 53-60 

 
 

Figure 5 Modeling of Text from English Textbook page 53-60 
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Figure 6. Modeling of Text from English Textbook page 53-60 

 
 

The third stage is the Join Construction of the text at this stage, students are allowed 
to implement their understanding and ability to produce texts from the types of texts taught 
by the teacher. Widya (2015) states that Students should develop their opinions and provide 
strong arguments in spoken and written form. At this stage, students begin to contribute to 
the preparation of all examples of target text types, and the teacher begins to reduce his 
contribution to providing direction to students. and students must be able to independently 
compose descriptive texts as stated in the syllabus at the point of learning to hold exploring.  

Table 7 also gives the statement that students are asked in groups to read other 
descriptive texts from other sources. Then, students are asked to pair up to find the main idea 
and detailed information, and students are left to edit the descriptive text given by the 
teacher in terms of structure and language. 
 

Figure 7. Join Construction of the Text from Syllabus 

 
 

Refers to table 8, which means that in the writing section, there is exercise 1, students 
are asked to edit some errors contained in the text that has been provided. For example, in 
the fifth sentence, there is an error in writing "waterfall" even though it should be written 
"waterfall" also the second example in the text is written "bowl giant" when it should be 
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written "giant bowl". Table 9 means that the guidance given to students is in the form of 
guiding questions about editing. listed in the book, instructions are given in the form of 10 
questions, these questions are given with the aim of directing students how to edit the text 
that has been presented. It is important for teachers to know the ability of students, whether 
these students are able to continue to the next stage or not. 

Figure 8. Joins Construction of the Text from English Textbook page 65-66 

 
The last stage is the Independent Construction of the Text. Widya (2015) defines that 

students then encounter a step to construct ideas both speaking and writing individually. It 
has been highlighted that teachers need to guide students especially those with lower 
achievement to select the topic dealing with the genre taught. In both spoken and written 
form, teachers can employ the aforementioned rubric to assess students’ CT. At this stage, 
students carry out the same activities as learning activities in the previous stage, but at this 
stage, students compose the text independently, not in groups, and without help from the 
teacher. With this stage, students are expected to be able to make descriptive texts 
independently and be able to master the structure of the text, grammar, and concepts of 
descriptive text. Refers to table 9, there is an exercise section, with role play acting as a tour 
guide and explaining places that he thinks are interesting to convey. Then there is a reflection 
in which students are required to do the exercise independently. Students must answer 
several questions that the teacher gives about the discussion that has been delivered. 

 

Figure 9. Independent Construction of The Text From English Textbook Page 67 

 
Theory of Learning 
This learning theory is useful for helping learning activities in the classroom, which by 
referring to the learning theory of teachers and students, it easier to convey and receive the 
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material to be taught.  Schunk (2012) states that learning theory is a process of collecting and 
modifying knowledge, skills, strategies, beliefs, attitudes, and behavior. Starting from 
knowledge and skills in the form of cognitive, linguistic, social, and so on. In the English 
textbook for class x, there are several learning theories that are used and supported by 
statements from experts regarding these theories. 

A. Behaviorism  
This theory explains how students behave with their environment which is 

influenced by internal and external factors. The theory of behaviorism is known that 
learning is changing student behavior, from being able to produce oral or written 
products. in this behavior theory the teacher plays a role in student learning by providing 
a stimulus so that students respond to the stimulus from the teacher. Schunk (2012) says 
that Mental processes are not necessary to explain the acquisition, maintenance, and 
generalization of behavior. The expected result from the application of behaviorism 
theory is that the desired behavior is formed from each student This theory puts forward 
changes in student behavior as a result of the learning process. Schunk (2012) defines 
behavioral theories view learning as a change in the rate, frequency of occurrence, or 
form of behavior or response, which occurs primarily as a function of environmental 
factors. Behavioral theories contend that learning involves the formation of associations 
between stimuli and responses. Table 11 put on English textbook for class x there is 
material on how to convey expressions in congratulating others and what their responses 
are like. Therefore, conveying congratulations is stimulus and thanking is a response. 

 
Figure 10. Behaviorism from English Textbook page 23 

 
 

B. Cognitive Constructivism 
This theory is more concerned with the learning process than the learning 

outcomes. Schunk (2012) defines social cognitive learning theory as a theory that people 
learn from their social environments. The theory also says that learning does not just 
involve the relationship between stimulus and response, but human behavior is 
determined by their perception and understanding of situations that have a relationship 
with learning objectives. This theory can also emphasize that parts of a situation will be 
interconnected with all contexts of the situation. The theory also has the view that 
learning is an internal process in which there is information processing, memory, 
psychological aspects, emotions, and so on. Learning is an activity that involves a perfect 
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thought process. This theory is also a fundamental principle, namely that teachers do not 
only provide knowledge to their students, but students must also have an active role in 
building their own knowledge that is in their memory. For example, in Table 12 put an 
English textbook, students teach many new vocabulary before the core learning is carried 
out for students to understand the context of the learning that will be delivered by the 
teacher. In Table 12 students try to match English vocabulary to Indonesian, students are 
required to understand the context being studied, so students are applying the theory of 
cognitive constructivism. With the new vocab learning, students can also independently 
find out the meaning of the information presented by the teacher. 

 
Table 11 (Cognitive Constructivism) 

 
 
Social constructivism 
This social construction is considered a social process and social interaction that 
ultimately creates social reality. Vygotsky (1978) said that child development cannot be 
separated from social and cultural situations. He believed that the development of 
memory, attention, and reasoning involved learning to use tools available in society, such 
as language, mathematical systems, and strategic memory. In this stage, knowledge is 
socially constructed and comes from human relationships. As supported by Santrock, 
2009 involvement with others will create opportunities for students to develop and 
improve their understanding, as they are open to the thoughts of others and participate 
in creating shared understanding. Adisusilo (2010) adds that social constructivists 
through communication with their community, someone reveals knowledge to others so 
that they experience leverage and refinement. Referring to the statement above, it is 
evidenced by the material in the class x textbook on page 36 that interacting with friends 
and playing roles is one way for teachers to reflect on the theory of social constructivism. 
Where students are asked by the teacher to play or throw a ball to their friends while 
giving praise which aims to make students understand how to give praise and how to 
respond. Teachers must create many opportunities for students to learn by building 
knowledge together, both with teachers and with peers. 
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Table 12 (Social Constructivism from English Textbook page 26) 

 
Referring to the table above, it can be concluded that students increase their knowledge 

by socializing with other people, students will find it easier to understand these subjects 
because they are carried out in practice. 
 
CONCLUSION  
It can be concluded that the theory underpinning the 2013 English Curriculum from the 
analysis of the syllabus and the English textbook got 2 theoretical results. The first is the 
theory of teaching where the approach used in the two documents is the Genre Based 
Approach because it refers to core competence 3 and competence 4 in the form of knowledge 
and skills, which are related to the genre-based approach whose aim is to develop students' 
abilities in English. There are 4 stages of learning in the genre-based approach: building 
knowledge of the field, modelling of text, joining construction of the text, and independent 
construction of the text. The four stages are contained in the syllabus and textbook, which 
strengthens the author's understanding that the approach used is genre-based. 

Then the second theory is the theory of learning, 3 types of approaches can help 
teachers in learning activities. The first is behaviorism in which the teacher directs children by 
stimulating and responding. Students learn based on their habits that are brought from birth 
and influenced by the environment. Then the second is cognitive constructivism where this 
way of learning is a mental process that occurs in humans. This theory is more concerned with 
the learning process than the learning outcomes. The last one is social constructivism which 
in this theory people can learn by observing others. Character formation in this theory also 
cannot be separated from social and cultural influences. 
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