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Using Clock as an Instructional Media for Teaching Telling Time
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INTRODUCTION

Education is the most important basis for the development of the individual and society. In
the age of constantly developing information and communication technology, the use of
educational media is increasingly important to support the learning process. One of the main
concepts of learning tenses sis the ability to understand and read tenses in English. This
understanding becomes practical in everyday life.

According to Sardiman (2012), learning is defined as a change in behaviour as a result of
experience. At the same time, teaching brings changes in behaviour and changes and self-
awareness as a person. The success of teaching is determined by two things, namely the
organization of teaching and learning and the teaching itself. Both are interdependent. The
ability to organize a good teaching and learning process creates a situation where children
can learn, so it is the starting point for successful teaching (Djamarah and Zain, 2012).

In learning, the teacher must lead the class well. The creation of a good and encouraging
learning process can be seen in the appearance of students' enthusiasm, the abundance of
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guestions, the appearance of lively class discussion, etc. If this is not the case, the teacher
must be able to find solutions. Teachers must know and understand how to convey the lesson
material well in the teaching and learning process, therefore, teachers must choose the right
teaching methods and means of communication so that the students can enjoy the lessons
so can create a pleasant learning situation. Learning media is anything used to convey
messages that can stimulate the mind, students and feelings, concerns, and desires so that
they motivate purposeful, directed, and action-guided learning (Abidin et al., 2021,
Windawati and Koeswanti, 2021).

Learning media is a learning tool used to convey information to students to help students
understand. An intermediary is a messenger who goes from the source of the message (which
can be a person or an object) to the recipient of the message. The mass media are a means
of conveying educational information or messages. If media is a source of learning, media can
be broadly interpreted as people, objects, or events that enable students to acquire
knowledge or skills (Djamarah and Zain, 2012).

Of course, every student has different abilities. Therefore, educational media are very
necessary in the learning process. Media learning is a tool to improve student learning
outcomes. In addition, the teacher must support the use of media and precision in the
selection of media used in the learning process. Therefore, before choosing the learning
environment, the teacher must master the material to be taught, the chosen method, and
then determine the learning environments to be used. The use of educational media is
beneficial for teachers and students. The advantage of media education is that teachers and
students can develop their thought patterns. It is easier for teachers to explain the lesson
material, and of course, they don't have to spend a lot of time. Students understand the
material taught by the teacher faster and do not get bored with the learning. It is clear that
media learning is an important part of the learning process.

Telling time or introducing the concept of time in school requires an effective approach
so that students understand the concept well. Media learning is an important tool to support
this learning process, as it provides a more concrete and interesting learning experience. With
the help of learning environments, teachers can create a more interactive learning
atmosphere and encourage students to actively participate in the learning process. One of
the forms of media education clock. So, this clock environment can show the concept of time
in an interesting and fun way. The diversity of this learning environment allows teachers to
adapt teaching methods to each student and learning style and create an inclusive learning
environment. However, in-depth research needs to be done to achieve its effectiveness
when applying learning environments. In particular, the use of educational media in teaching
speaking requires an understanding of how media can help students and understanding the
concept of time. Therefore, the purpose of this study is to find out the effect of using
educational media on students and understanding of telling time. By studying it in depth, it
is hoped that the results of this study will contribute to the development of English language
teaching methods, especially in the telling of newer and more effective contemporary
material. Therefore, the central questions addressed in this paper are: “How does using a
clock as a learning medium facilitate the teaching of telling time? and How do you teach
telling time using a clock as a learning medium?” which represent the core challenge of this
study.
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LITERATURE REVIEW

Learning is a complex process that leads to changes in behaviour through experiences and
interactions with the learning environment. According to Sardiman (2012), learning is defined
as a behavioural change resulting from experience, while teaching is a conscious effort to
facilitate that change. The success of a teaching process is highly influenced by how well the
teaching and learning process is organized, and by the teacher’s ability to deliver materials
effectively (Djamarah & Zain, 2012). In this context, the teacher's role is not only as a source
of knowledge but also as a facilitator who creates a motivating and engaging classroom
atmosphere. This can be observed through students’ enthusiasm, active participation,
guestioning behaviour, and collaborative discussion.

With the development of information and communication technology, the use of
educational media has become increasingly essential to support the learning process.
Educational media are defined as tools or instruments used to deliver messages and
information that can stimulate learners’ attention, interest, thoughts, and emotions to
facilitate effective learning (Abidin et al., 2021; Windawati & Koeswanti, 2021). These media
can take the form of people, objects, or events that help learners acquire knowledge and skills
(Djamarah & Zain, 2012). When it comes to abstract concepts like telling time in English, clock-
based learning media serve as effective tools to present the material in a concrete, visual, and
interactive manner. The integration of such media supports inclusive teaching strategies that
consider various student learning styles and improve understanding and retention of the
material.

METHODOLOGY

The research method of this study uses qualitative research, which involves examining the
object of observation and making observations, followed by an interview. Qualitative
research, according to Moleong (2017:6), is research that aims to understand the phenomena
related to the researched experience, such as behaviour, observations, motivations, actions,
and so on, comprehensively and with the help of descriptions of words and language in a
specific context. The samples taken in this study were 8™-grade students at the 6" state
junior high school in Panyabung, with 17 participants in a class.

The following instruments used in this study are lesson plans, and the learning medium
used in this study is a clock holder to measure time in English. Here the teacher explains how
to tell the time using the clock medium and the students directly transmit it through the clock
medium so that the students can understand better because they directly use the media and
the learning seems more effective and the last is the exam where in the exam the students
are asked to complete questions about the time. In English, how to read and show directly
using learning materials.

Data for this study were collected through four methods: observing 17 informants during
teaching sessions on telling time using educational media, conducting unstructured
interviews to understand their experiences and student responses (including students
speaking time in English), and gathering documentation (photos, observation sheets, and
student tests). The qualitative data obtained from interviews and observations were
transcribed and then analysed thematically to identify recurring patterns and draw
conclusions about the use of learning media in the classroom.

English Education and Applied Linguistics (EEAL) Journal
Vol. 08 No. 01, 2025




FINDINGS AND DISCUSSION

Findings

This section describes the findings of the three questions on the use of clock media for Telling
Time learning, as well as the perceptions of three class Il students at the 6% state Junior High
School in Panyabung regarding the use of clock media for Telling Time learning. The following
is a statement regarding students' perceptions of their learning experience using clock media
for Telling Time material.

1. First participant

The first participant felt that the use of clock media in learning the "Telling Time" material
was very helpful to him. Before the existence of clock media, participants often had difficulty
understanding the concept of time only through textbooks. The medium of the clock allows
him to directly see the movement of the clock hands and understand how the hands point to
different numbers to indicate different times. According to the first participant, the lesson
became more interactive and interesting because the teacher often invited them to play
games with the clock, such as saying the time shown or setting the clock to a certain time
mentioned by the teacher. These activities make it quicker to understand and remember how
to read the clock. Overall, the first participant thought that the use of clock media in "Telling
Time" learning was very effective and fun.

2. Second participant

The second participant felt that clock media was very useful in learning "Telling Time". At first,
he often felt confused by terms like "quarter past" or "half past". However, by using a clock,
the second participant could directly see the movement of the clock hands and understand
the time shown. Media jam also provides an opportunity for Budi to practice directly. The
teacher often invites them to turn the clock to a certain time and then say that time. This
made the second participant more confident in reading the clock. Apart from that, he felt that
the media clock used by the teacher had bright colours and attractive designs, which made
him more interested in learning. As a result, students can now read the time more quickly
and precisely, whether using analogue or digital clocks.

3. Third participant

The third participant felt that using clock media in learning "Telling Time" provided many
benefits. Before the advent of clock media, he often found it difficult to differentiate between
a.m. and pm. and understand the concept of time of day. With the clock as a medium, the
third participant could see the movement of the clock hands visually and understand how
time moves from morning to evening. Teachers often provide exercises using clocks, such as
turning the clock to the required time or reading the time shown by the clock. This exercise
helped the third participant to understand and remember the concept of time better, and
also felt that the clock media made the lesson more fun and interactive. They often work in
groups to complete time-related tasks, and this makes students more enthusiastic about
learning.

Apart from that, you will be better prepared to face the exam because you are used to
practicing using jam media. Overall, the third participant considered that the use of clock
media in learning "Telling Time" was very effective and helped him understand the concept
of time better.
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Discussion

Based on the perceptions of the three participants provided, there are several similarities and
differences in their views regarding the use of clock media in learning the "Telling Time"
material.

The findings of this small-scale study strongly suggest the efficacy of clock media as a
valuable tool in teaching the fundamental concept of time. The unanimous agreement among
participants regarding the significant assistance provided by clock media in understanding
time underscores its potential to enhance comprehension compared to more abstract or
passive methods, aligning with the principles of enactive learning, where hands-on
experience facilitates understanding (Bruner, 1966). The reported increase in interactivity
and interest during lessons, particularly highlighted by Participants 1 and 2, points to the
engaging nature of manipulating physical representations of time, a key factor in fostering
motivation and sustained interest (Hidi & Renninger, 2006; Renninger & Hidi, 2016). This
hands-on approach likely fosters a more intuitive grasp of how clock hands correspond to
different times, facilitating better retention and understanding of the material, a benefit
supported by contemporary research on the effectiveness of concrete manipulatives in
mathematics education (Carbonneau et al., 2013; Moyer-Packenham & Westenskow, 2013).
Participant 3's emphasis on the visual benefits further supports the notion that the dynamic
representation of time's movement on a clock face provides a clearer and more accessible
learning experience, consistent with updated theories on multimedia learning and the power
of visual aids in conveying information (Mayer, 2009, 2020; Paivio, 2007).

Beyond basic understanding, the study reveals a positive impact on skill development
and confidence. The emphasis placed by Participants 1 and 2 on the increased confidence in
reading time, stemming from direct practice with the clock hands, highlights the importance
of active learning in mastering new skills. This experiential engagement allows learners to
internalize the relationship between clock mechanics and time telling. Notably, Participant
2's observation of improved mathematical skills, specifically in counting minutes and hours,
suggests a beneficial cross-curricular application of this learning tool, potentially because a
solid understanding of sequential concepts like time underpins broader numeracy skills (Mix
et al., 2016).

Furthermore, the study sheds light on the ability of clock media to facilitate the
understanding of more complex temporal concepts. Participant 3's improved grasp of the
distinction between a.m. and p.m., as well as the concept of the time of day, suggests that
the visual and manipulable nature of clock media aids in contextualizing time within a daily
framework. While Piaget's (1969) work remains foundational, more recent research
continues to explore children's developing understanding of time (e.g., Friedman, 2016). The
added benefit of group exercises using clock media, reported as making lessons more
enjoyable and motivating, underscores the potential of incorporating collaborative learning
strategies alongside physical manipulatives to enhance intrinsic motivation and engagement
(Ryan & Deci, 2017). Interestingly, Participant 2's perception regarding the influence of clock
media design on learning motivation introduces a crucial element often overlooked. The
finding that bright colours and attractive designs can significantly increase student interest
suggests that the aesthetic qualities of learning aids play a vital role in fostering engagement
and a positive learning environment (Norman, 2004, 2019).
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In conclusion, the findings from these participant perspectives strongly advocate for the
integration of clock media in "Telling Time" instruction. This approach not only enhances the
interactivity and interest of lessons (Burny et al., 2009) but also provides crucial opportunities
for direct practice, leading to increased self-confidence and a deeper understanding of both
basic and more complex temporal concepts. Moreover, the study highlights the often-
underestimated role of aesthetics in motivating students to learn. Future research could
explore the optimal design features of clock media, investigate the long-term impact of using
such tools on students' understanding and application of time-related concepts across
different age groups and learning contexts, and consider the integration of digital and physical
clock media (e.g., Sinclair & Jackiw, 2015).

Overall, the use of clock media in "Telling Time" learning has proven to be effective in
helping students understand the concept of time. This media not only makes lessons more
interactive and interesting, but also provides opportunities for students to practice directly,
increase self-confidence, and understand more complex concepts such as a.m. and p.m. as
well as the movement of time in a day. The aesthetics and visuals of clock media also
contribute positively in motivating students to learn.

CONCLUSION

To conclude, derived from interviews and observations, indicate that employing a clock as a
learning medium positively influenced the teaching and learning process. Specifically, the
results suggest that utilizing learning media effectively facilitated instruction and significantly
enhanced student engagement and interest in the subject matter. The interactive nature of
the clock appeared to mitigate boredom, often associated with traditional teaching methods.
Furthermore, the study highlights the potential of learning media to make the learning
experience more enjoyable and captivating for students. In conclusion, the qualitative data
gathered strongly suggests that the implementation of a clock as a learning medium yields
positive outcomes in teaching telling time, fostering student interest, and facilitating a more
engaging learning environment.

Through a qualitative approach, this research explores students' perceptions of the use
of learning media in the telling time learning process. The results of interviews and
observations show that students feel more involved and motivated when using interactive
learning media. They stated that the use of learning media helped them understand the
concept of time in a more interesting way.
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